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CET’s compound language ability construct
and 30 years of evolution

by Zhu Zhengcai

Abstract: This paper examined two main factors in the defining of achievement test objectives namely language ability
hypothesis and language teaching situation. It proposed that a hypothesis of compound language ability for CET4 ( College
English Test Bank 4) is a realistic and wise choice in view of the contemporary college English teaching in China. The
hypothesis was partly confirmed by a study of factor analysis that used a large sample over a span of 30 years.
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A conceptual transfer approach to verb-noun collocation
errors in Chinese EFL learners” language

by JIA Guang-mao

Abstract: This study investigates the effect of conceptual differences between Chinese and English on the English verb-noun
collocations produced by Chinese EFL learners. Corpus and translation data show that verb-noun collocation errors resulting from
conceptual transfer fall into five categories: wrong choices of nouns and verbs due to differences in level of specificity between
Chinese and English wrong use of nouns and verbs because of the differences in prominence between Chinese and English and wrong
use of nouns caused by the different action chains in Chinese and English clauses. The results suggest that the differences of construal
between Chinese and English are major factors responsible for verb-noun collocation errors committed by Chinese EFL learners.
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